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“ Social Studies ard Citizenship Education
In Rural .America: Process and Product
‘_Dvér the past'IS years a smailibody of liteFature
_concerned with the process ‘and product of social studies and

citizenship education in rural America has emerged. The

L3

purpose cf this paper will be to review that li terature.

Implications of the literature for the preparation and
developmentzof rural social studies teachers will then be

3
discussed-

Research in rural social studies education has been

advanced by major investigations into the status of social
.studieé that have included rural schools. The National
Science Foundation {(NSF) sponsored three such studies in the
late 1970%s. The National Assessment of Educational
Frogress (NAE%) has reported on tHe,nutcu;es of citizeﬁship
'and social studies education all size; and types of >
community, incluq1hg rural,'since 1970.

For this revie& I have divided the literature into two
major tateguries——oné encnmbassihg studies on the process of
Ismcial studies education in rgral,schools, the other

o A : S .
consisting of studies on the outcomes of social studies

instruction in ruaral schools. It is assumed that
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citizenship education is one of the principal missions of
social studies educators, although.it is not their exglusive

domain.

Social Studies Education in'Rural Schools

In sear;hing for literature on the process of social

} studies education in rura} America, I %ound several studies
repo;ting on materials and methods used in rural spciai

dQ;\ studies classes. In addition te reviewing them, I will

P summarize the findings ;f four national studies as they
pertain to social studies educgtién. This will allow.the
réadeF to reflect on the guestion, "How divergent is rural
social studies from the mainstream of schooling in the
U.s.A.2" Finally, I will share the results.of a small -
survey that suggests that trural parents may support a lecs
traditional social studies curriculum than that provided in
their schools.

Ny
Materials and Methods in Rural Social 5tudies Classes

‘Only a handfullof studies on the nature of social
studies education in rural schools Exigté. Fortgnately,
they include, some major investigations that were national
in scope. According to this limited research,_rurgl
students are not likelx to encounter éocial studies programs
that are reflective of either social science or life in
rural America. ¢

Jefferson (1977) surveyed BO social studies teachers in

]

40 public high schools which were randomly selected from 23

J

2
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of South Carolina®s 44 counties to determine the extent to

which seven national social studies curriculum projects were

&

béing“used. About S50 percent of the teachers had used the
specified curriculum materials as models for materials they

developed. Thirty—-one teachers used the .project materials

as.sourceszin claésroom {nstrucgion. Sﬁall non—urban °
schoals we;g leses likely to have tﬁ\ materials than large
urban schoals. Similarly, in a surwvey of 217 school
cofporations~(distri;ts) in Indiana, Fahl (1978) found that

the size 6f the student body and the urbanness aof the school

corporation were the two strongest predicinrs of innovative

social studies textbooks and the use of innovative
educational practices.

A National Sciente Foundation study of science,
mathematics, and social studies education (Weiss, 1978)
included 2868 rural schools. Forty-two percent af~them'were
reported as using at least one of the federa}ly—funded
curricu}um materials in sciencey mathematics, or social
scienée that were developed during the 19260°s and early
1?70°s. That cumpafe? with 79 percent‘of'urban schools and
54 percent of suburban schools. Inéthqse rural schools, 24
p=rcent of the social sfudies classes were using textbooks
with cnpyrﬁght dates prior to 197! while 26 percent of
classes ié urban ‘schools and 28 percent of classes iq
suburban schcols were using saocial studies texts published

earlier tharm {971. 04 the rural teachers of grades 7-9

\
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surveyed, 21 percent had atteﬁdedione or more NGF institutes
in)science, mathematics,ﬁqr social science education.
Twenty—tihree percent of the rurJ& teachers of grades 10-12
had,éttended at least one of the institutes. Among the
tenth through tweifth grade. teachers in the study, ‘
Significantly fewer rural teachers had participated in NSF
institutes %han teachers from small cities, suburbs. and
cirties of 50,000 people or more.

How relevant are the sociai studies curriculum .

materials ased in rural clssrooms? Morris and Barcia (1982)
queried 74 secondary social studies teachers and 737 %
student=s in rural communities of 2,300 beople o fewer.

PN

Respondents were in 14 schools in the stétes_o% Arkansas,
Beorgia,,Mississippi, Missouri, North Dakota, and Texas.
They found that both teachers and studeﬁts perceived a need
for curriculum materials that adequately depict rural *
America. They also determined that many of therteachers did
not create matEﬁials ta fill the void and were unaware off
source; of social ;tﬁdias materials relevant to rural lite.
They prowvided a lisf of such sources at‘the conclusion of
their article. McCain ond Nelson {(1981) have offered
numerous suggestions for locating and using‘ruré} community
rasources for teaching social studies; |

Weible (1983-B4) cited Eliot Wigginton's Foxfire

program in rural Georgia as an example of integrating

community resources into the curriculum and described nine

" . . . ]

i
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4

addi tional communi ty-related learning activities for rural

~

students. Mehaffy {1984) credited Wigginton with .
popularizing the idea of student—produced oral history

. ' \
magazines. He reported that aver 200 such projecté\were

~

underway as of 1980. How many of them occurred in rural

schools was not indicated. Mehaffy coffered advice to assist

"teachers in planning to undertake an oral ?istory magazine

with students and recommeﬁded use of the cancept in the
following words:
. The promise of oral history is

enormously powerful! here is a

procedure which will actively involve

students in their own learning as they

study their communities, their families,

and themselves. (pp. 13—14)

Feters (1984b) has advocated the inclusion of global
perspectives in rural social studies curriculums. He argued
that residence in,a rural community does not insulate people -
+rom the effects of global events nor elimirdate the need for
rural students to prepare themseives for glébal citizenshipl
He identified several resources that are usually available
to déxelop the global perspectives of rural students:
encyclnped1as,'novels, history .books, travel publications,
newspapers, and films from lending libraries. He )
recommended use of role plaving, simulation, and field
trips. He produced a teacher®s guide (FPeters, 1984c) far

using the nuclear arms control issue as a means of /

developing the global perspectives of rural voungsters.

3
A >

i}
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Feters (1984a) also has recommended the incorporation of

~

environmental education into k—-12 globkal studies curriculums
Yor ruwral students. He said this should bhe done throudh
integration‘and fusion of environmental education and global

studies with smciél studies. He stated that global studies

tend to involve vicarious experiences of natural and social

_phenomena, whereas environmental education offers direct

experiences of human interaction with natural and social
environments. e

There have been efforts to develop gurriqqlum materials
relevaﬁt to particﬁlar rural students. Ruopp (i1977)
investigated the results of a social s£udies éunrichlgm
ré%orm project iﬁitiated in 1968 by the Bureau of -Indian
éffairé (RIQ) and terminated nearly three years'ahea of
schedule. The project spent oveF $500,000 in just over two \
vyears. #Dur to five.years later, the tgacher:gui&;s were
nothbéing used and only minimal use was being made D%ithe
student activity materials. Ruopp reviewed the history of’
the praject, using records, reports, correspon&ence, and
cugversatinns with key RIA officials and steering committee
members. He found that two opposing viewpoints had
contended with one another during theilife of the project:
Orne that saw the project as a needed re%orm'éo replace old
texts and methods with new techniques and ;néights‘from the

social sciences and another that saw the emerging curriculum

as inappropriate for Indian students and their teachers.
]
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Ruopp called the project a model of curriculum reform as a
soci1al movement responsive to the demands of professionals.
He recommended an alternative model—<curriculum reform as a
. social experiment——for future projects.
Durinb_the 1976~?7 school year, Stake and Easley
(1978a, 1978b, 1978c) directed a N;tional 5cience3Founda£iDn :
study of sc?ence teaching and learning in American public

-

schools, Case Studies in Science Educativn (CSSE). Elaven

high schéols and their feeder échodls were selected. for

field observations. The schools were chosen to represent

the nation in terms of region, sociveconomic status, race,
and degree of eduéational innovativepessl Two of the
schools, BRT and ﬁine City (both pseudonymé), were rural.
Soéialvstudies.education, in addition to sciemce and
mathematics, was included in the BRT case study, but not inn

o ( the Pine City study. A summary of the BRT case study

) {Stake and Easley, 1978b) will be given here.

BRT was a consolidated school district in rural
Il1linois. 1In 1976-77 the high school had 136 students in

four grades. The foothall team won its second consecutive

conference chambionship. Honors had aisoc come to the school

A
.

for the quality of science papers and science projects

entered 1n competition. HBRT had a declining birth rate and
{ .
further schmol consclidation appeared imminent. .

BRT high school had only one %ciepce teacher, one

mathemati1cs teachers, and one social studies teacher. The

. | BEST COPY AVAILABLE
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social studies teacher, "Mrs. F.," taught five pneriods per
day and had four different preparations. "Mrs. F." was in
her finth year of teaching at BRT, havjng returned to

teaching following a 10-year period of tending to her home,
. ‘ N
her husband, and three sons. English was her major subject

and she had not taﬁght social studies, her minor, for the

~

previous five years.
"Mrs. F." subscribed to Reader®s Digest and People

magazines and two néwspapérs. She complained of. being too

busy to do the things she wanted to do QUring the school
year. Bhe spent her -evening time watching situation

comedies and crime programs on TV. dhce‘a month she
par.ticipated in.a circle group of the Metgodist Church. The
2ssence of her educational thought, as captured by the field
ohserver ﬁlan‘Peshkin, may be found in the félluwing
statements; ‘

I think we all have to keep to the

basics. BSo far as I'm concerned, it’s A
essential that students have some
general knowledge about their .
background. Thus, history, you see:*
But 1 don™t believe in committing to
memory dates and places, things that we
cannot show are relevant. If they can
catch the general idea of what the
country was like in a partigular period
- « . It's enough if they can say this
is the way things were and'these are
soma of the reasons for it. Then they
should be able to relate those things.
What I°m trying to do is bring the past
up to the present, I guess. ™It°s a
matter of seeing relationships because
facts aren®t anything by themselves.

| / BEST COPY AVAILABLE
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Too often they learn something for the
moment with no carryover to it. I
suppose this is part of what I mean when
I say, ’See the relationships,’ seeing
something relevant to tomorrow’s

N assignment and what we had two weeks

. ago. There’s a thread. It’s almost -

» like the plot of a novel running thraugh .

all this. Yet, so many of them, what
they learn is for a test. {(p. 4-41)

‘Right naw students are only required to
take U.S. history in the sacial studies
area. We're so downed by schedules it
would be idealistic to. think-there’s
room for ancther required course in this
area. L But if I could require one .
course, it'd be sccinlogy. If it's well
tauﬁht, if it°s well received, some of
the biggest problems are thers--—crime,
war, delinquency, the sotial problems.
And a study of those sotial problems
might timulate some of these people into
social service. And to me that’s where ,
\ it’s at. I know there’s always been
roblems, but I°m a confounded optimist.
T ip. 4-42) 1

@

"Mrs. F. s" methods included lectures, discussions,
" research paperss, mock elections, films, interviews, written .
homework assignments, textbook reading assignments, and oral

reading. The studerts seemed to have seen some value in the

. >
o

American history class taught by "Mrs. F.," but were not’ .

. <

especially enthusiastic about it and the level of student
participation was less than ideal. One student observed: ;

In class, we read what -we’tre supposed
to, at least occasionally. Nobody does

. too much-in history begause most think
it's boring. You go through the same ’ )
routine. When the teacher asks how many
read the lesson; only one or two raise
their h?nds. {(p. 4-4%9)

.
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Junior high any elementary school soc%al gtudies
teachers 1n BRT also were included ;n the field observations
for the case study. The observer noted that the general
view of BRT s youth held by¢their teachens seemed to be that

they were limited i1n background and nmarrow in outlook. —

Rural Scocial Studies and .Sccial
Studies in the Unitezsd  States

It is difficult to séparate social studies in BRT from,

social studies in the other scﬁouls of Case Studies in

Science Education. Stake and Easle§ {(1978a) summarized the

-

CSSE finding on the social studies curriculum in American

schools as follows:
The social studies curriculum was - .
primarily about history and government, ’
and“toc some extent, about current social
praoblems and about understanding
oneself. It was rarely about social -
science, the systematic inquiry into
social phenomena. There was little
agreement on what subject matter content
had to be covered in a social studies -
course and one saw little articul ation
acrass these courses. Where we did find
coordination, we also found less concern
about contemporary social aftairs. (p.
i9:4) )

Text-bound teaching predominated science, mathématics,‘

.

and social studies in,the CSSE schools. In sogial studies

the most common scene was . . « of the
teacher asking questions about the

reading assignment, often requiring
verbatim responses, stressing<the value -
of good informatiord from reliable ’
souwrces, particularly the textbook. {p.
19:7) ’ )

o
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Stake and Easley found that the CSSE teachers shared a
‘preemptive aim, that of socialization.” They uﬁéerved, .

. Each teacher had a somewhat different
- ‘'set of purposes, but. & common and
v1gorously defended purpose was that of , 2 .
socialization. It impressed upon the, . B
student’” an observance of the mores of ’
the community, submitting personal .
inciinations to the needs of the
community, conforming to the roles of
"good student,” and getting ready for
. the next rung on the educational. ladder.
0f course there were great differences
in the ways teachers stressed and
) 1nterpreteg socialization. (p. 19:4)
%

Qs it is d1++1cu1x to d1st1ngu1sh social studies in

rural‘BRT from that of the npn-rural CSSE schools, so it is

problematical to. isolate rural’ soc1a1 studies education from

»

the portrait of social studies in the United States produced

by the National Science Foundation in the late 1970°s.

Shaver; Davis,  and Helburn (1980) reviewed three major NSF
studies of precollege science education as they pertained to

social studies. The studies were a 1977 national survey of
- .

administrators and teachers (Weiss, 1978), a review of the

g [ .
research literature in social studies/social science

education from 1955 tm 1975 (Wiley, 1977), and the Case .

Studies in Science Educatfon {Stake and Easley, 1978a,

*

1978b, 1978c). The conclusions of Shaver, Davis, and

Helburn included the following:

1. The role of teachers is central to the social , :
studies curriculum and individual teachers

have much to say about what social studies is.

J o 4 : y
11 - '
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2. Students éreznot likely to have interaction
,wifh federally—funded {especiaily NSF-funded)
gur?icdlum materials. ._ ' ®
3. The tewtbook is the central tool of social
studies instruction and the mgst commonly
used texts aré traditional ones. ‘

4. The social studies curricutkum seems to be

about history, government, and geography. with

v

slight attention to current 5ocia},prob1ems.
. 9. The objectives ofxinstruction are mostly
information objectiveé'whicﬁaqre‘achyeved
through lé;turg‘and discussion, the /most
freqguently reported teaching techni/ques, and
?ehonstraﬁed by reproducing tHe i7nguage of
the textbook in recitations and gh tests..
6.\Notivation is largely egternal—wéased on
v grades, approval, confmfhit&, and collegé )

o hreparatioh. /_ ‘ _;

-~

 « 7. Both socidl studies and scien#e have lost
/ .
o ) - )
instructional time in the pri%ary grades

becaus& of the ."back-to-basics” movement.

8. Sdciél studies classes are similar to those of

[N
.

29 years earlier.
The foregoing seems to be descriptive of social studies
in rural schools. There are, to be sure, exceptional rural

schoals where =spci1al studies classes use materials and

12
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methods designed to promote inquiry inte past, present, and

e > -

future social issues and to develop social science concepts.

Such shcools, however, are unusual in any type of cbmmunity.

Goodlad (1983) founa the deck stacked against

AY

rnmovation and change in American schools. Commenting on
his in-depth study of 1,016 classrooms, he said, -

One would expect the teaching of social
studies and sciemce in schools to
provide ample opportunities far the
development of reasoning: deriving
concepts from related events, testing in
a new situation hypotheses derived from
examining other circumstances, drawing
conclusions from an array of data, and
so on. Teachers listed those skills and
more as intenced learnings. We observed
little of the activities that their
lists implied, and teachers® tests
reflected quite different priorities--.
mainly the recall of information. The
topics that come to mind as representing
the natural and social sciences appear
to be of great human interest. Eut on
the way to the classroom they are
apparently transformed and homogenized
into something of limited appeal. (p.
468)

~

Attitudes of Rural Parents

Weible and Evans (1983) conducted a voluntary survey of
parents of fifth and sixth graders in a rural Nidweséern
commuenity. The non—random sampie of 48 parents responded to
21 items, eacﬁ reflecting a standard found in the revised
cufriculum gu1aelines of the Ngtional Council for the
Soci1al Studies (NCSé, 19?9). Weible and Evans found strong

support for the Nationai Council guidelines, including

agreement that social studies programs should promote
13 )
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gfeater student i1nvolvement and include relevant ’

l

controversiai topics and issues. They concluded that
‘ |
"parent support in rural communities for the traditional
I

appFoach to the Eocial studies may not be as great as many

educators believ

J

Summary of the Literature on the Pruceés
of Social Studies Education

Lo pe 3O

<

Despite the‘éﬁcitement surrounding Foxtire apd the
v efforts of curritulum 1nnbvatoré, rural Americans are likely .

' N ©
to encounter a rather ordinary social studies program.

Textbooks and teaching methods are apt to stress information

.., '

-  rather than &ritikal thinking and inquiry skills.
| .

. . e \ . )
Curriculum mater1qls deemed relevant to the lives of s
' .

\
\

students are scarc? in rural élassrooms, but Social,studigg
teachers there ten& to Dverioék Dpportunities-ta use

. évailéble resources\or to deyeﬁop thgir own materials.

Analysis of the literature to date indicates that the

process of social studies education in rural communities is ' B

little different from that in the rest of the country.

The Social Studies and Citizenship é:hievement

of Rural Youth . .

3

Since the proéess of social studies education in, rural
schpols is not noticeably different from tﬁétfin thévi
remajinder of American schools, one would not expect thé
sociér\stud{es and citizenship outcomes to Aiffer greatly.

N

Assessménts of the social studies and citizenship

.
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attainments of young Americans have provided no

. R .
substantiation of the notiaen of general rural educational

inferiority. B ‘ -

<

“National Assessments of Citizenship/Social Studies

Much of what is known about the social studies and
citizenship achievement of rural Americans is found in the

~

results of the Natianal Assessment of Edutati?nal Progress.
National Assessment is a project to gather census-like data

on the eduﬁatiogal attainments of young Americans ig four

ége groups: 9-year-olds, 13-year-olds, 17-~year—olds, and
voung adults ages 26 Ehrough 353. The first NAEF assessments
af citizenship and social studies were coﬁdqqtéd in 192&9-70
and.&971—72, respectively; in 1975-76 the second agsessment.”
of both learning areas was- done. NAEF gathered the most

recent citizenship/social studies data in 1981-82.

Henderson (1973) reviewed the resulis of the earliest

a essesements and sought implications for rural education. He
' . ~made the following ohservations:

If one is to judge by the results of the
NAEF assessment exercises, the rural .
sCchool is deéing a seriously i1nadequate '
job in giving students formal
, . information about the nature and goals
of government at all levels. It is
’ extremaly doubtful that an individual of
' any age will take an interest or active
prart im carrying out his civiec duties if
ne does not know what his civiec duties
-are. This-lack ofrinformation can onlvy
lead to an ever widening gul+f between
. rural citirzrens and their representatives
in local, statey and national govern—
\ . meant . {pp. 24-29)

. BEST COPY AVAILABLE
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My own analysis fEagtDn, 1777) , however, led to a
different v;ew. I examxneddthe resutts of the first
National As%essment of social 5tuéies and found that,

\ although the rﬁral sa&ple performed slightly below the
nat{onal per formance igvel, the soci1al studies attagnmants
of rural i3-year-olds were fairly typical of those of their
'counterpartg iﬁ the rest of the country. )

Martin 71579 reviewed the results of National

Assessement to develop & perspective on student achievement

in rural schools. . TRe baseline data--data that,K summarized

student perfolaance on all the exetcises in the"leérning

area and the differences‘in performance between each : .
reporting group and the nation--showed that urban, not

rgrai,‘students wer e the farthest hehind the per;mrmance K .

levels for the nation in citizenship'and social studies. In

féct, rural i3-year-olds and 17-year-olds were essentially

at the mean perforsmance levels for the nalion in the 197576
citizenship/social studies assesement and rural S—year-olds

were two to three percentage points below the mean.
. : ) )
Howsver , students from urban and suburban communities with

v

h*nh proporticns of professional and managerial residents

were ;our to seven percentagg points above the mean.
Neticnal Aesessment (1983) repdrted 1981-82

crtizenship/social studies results by size and type of

community. Young Americans from "extreme rural” communities

_performed slightly below the national levels in all age

} 16
\
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aroups on all of the citizenship/éocial studies objectives.
By comparison, youths in "disadvantaged-urban” communities,
where a relatively high proportion-of people were Dn'ﬁelfare

or were not reguliarly employed, fell significantly below the

<

nmational performance levels on all objectives while those in

"advantaged-yrban” communities, where a relatively high

-
» -

proportion of residents were in professional or managerial

-

positions, did signifiéantly hetter than the national

‘

performance levels on all objectives.

Assessments_of Specific RUraI'Eopulations

Burk‘ei ind Edington (1980) stated that rural schools are
most often characterized in educationéi literature in terms
of what they iack--adequate éta%#, eqdiﬁment, money,
supportive services, diverse chriculum, qualified teachers
and administrators, and achievement test scores. They
indicated that this view of rural schools can be misleading
due tq~£he heterogeneity of the rural population in the
United States and pointed out the Eoﬁtrast between
achievement results for various rural ethnic subgroups and
the National Assessmené findings that inciude all rural
youth. It would be improper, therefnré, to assume that NAEP
rural results are representative af any specific locality.

Several local assessments have been reported in the
past 1O years on the sccial studies or citizenship
achievement of specific rural populgtions. Théy illustrate
the heterogeneity of rural America.

; 17
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Rather (1975) assessed the perfurmance‘of 13~year-old
1

seventh graders 1n rural_public schools 1n'porth ﬁissigsippi

with 36y NREF citizenship exercises. Alghough he found the
north Mississipp: saﬁple sQrpassed the 1969-70 NAEF extreme
rural sample eon 12 of the exe?cises, he concludeé thatiﬁhe
nmrth'Mississippi yoyths were deficient ir many areas of
¢tivic development, especially civic attitudes. He noted

[

that his sampie lagged behind the national ruhai sample in ‘ .
knowledge of the structure andkfunﬁtions of government.

In annther north Mississippi study, Billingsley (1976)
aﬁpra&seﬁ the ;oc1a1 studies achievement of 13-year-olds inﬁ
publié sghaols. He used a8 exercisés from the 1971—72‘
National Asséssment with a sample'of 390 students in 20

S M__s;hgg}s, He found that the north Mississippi voungsters

cenerally performed below the NAEP extreme rﬁ;él saéﬁie: T
Davidson (1977) constructed three assessment

instruments using NAEF social studies exercises ¥éom'the

1971-72 asseﬁsmént. All students in grades 4—12 at a rural ) ,

public school in North Dakota were tested at the_beginning

of the 1976-77 =school yéar. He determined that overall

performance of the stgdents was “essentially'equél to

national and regional norms. slightly higher than r&ral ;

narms" (pp. 89-94). The performance of nine and

17-year—olds was sigmficantly higher than that of the

1971-72 NAEP extreme rural sample.

18
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R Rabon (1981) inventoried the social studies attainments
of 13-yearr—olds 1n rural public and private schools of

northeast South Carclina. He administered 38 released

exercises from the 1971-72 National Assessment teo a samp]e'

of 324 studeﬁts in 17 schools. He ohserved that- the South

Carolina sample performed less well than the national rural

sample of 1971-72.

Lawlor (1980) examined six public high schools within
85 miles of Muncie, Indiana, and found that the“geographical

location of the’schmol was not a significant variable

affecting social studies skill achievement. The skills

3

assessed with an author—pronted~test were: acquiring
iﬁfbrmation throughk reading, drawing inferences? cartaon
intérpretation, reading fabulér‘data, gréph interprétatign,
identifying time relationships, reading a ballot, ‘
cléssifying information, recognizing a point of view,
Yal;dity of séurces,'and recogni£inn of cause-effect
nélationships. Rural students‘in the study‘had difficulty

L)

in acquiring information through reading and recognizing a

point of view. Their best pérformance was in drawing
inferences. Students in metropolitan, suburban,'gad rural
schools showed an inability to use a genéral election
hallot, to recognize cause—effect relationships, and to

#*

identify time relationships.
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ngmarz_gf the Literature on_fAchievement
In general, children and youths in rural American -

communities learn citizenship/sociél studies knowledge,

skills, &nd attitudes to about éhe same extent as the

majority of their non-rural counterparts. Certainly,

¥ - ' .

youngsters in some rural communities learn more than tﬁose

in others. Although rural schools as a class are well

witﬁiahthe educational mainstream of the nétion, some rural

- N Pl . b

schools affer inferior or superior opp@rtunities for

learniné.
Rural Social Studies.and Ci&izenshig Research
Rurai America is heterogenecus. QOur rural schools
exist indepenéent of one another. Studies of individual
Fural echoels or of schools in part{cular rural areas show
variance from national rural findings in social studies and
ciiizenship. The quality of research done on rural social

-+

- studies has varied widely. This may reflect, in part,
i b

differences in the levels of financial support available for
reserach in rural éducation.

.Large—scale research projects such as the NSF studies,'
the National Assessment, anﬁ Boodlad®s study of schoaling
need to bhe continued. They should be used as models far
replicatieon 1n local rural communities. If & purpose of

studying schools, classrooms, and_studenE achievement is to

» improve education, more studies of social studies and

citizenship in s1ngle rural schools should be conducted with

“

. ' ‘ 20
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comparable national results used'as benchmarks against which

to gvaluate local efforts. Those benchmarks, however, must

r

not be accepted blindly as standards of excellence.

Implications for Rural Teacher Freparation

7 ~ x

L " Perhaps one reason that the process and prbduct of

social studies and citizenship education in rural America
‘are in the mainstream pf American education is that the
preparation of rural teachers has Seldoh been any different
from that of other teathers. In recent years. a number of-’
teacher education colleges and universities have attempted

N ) .
to change that (Nelson, 1983%7 Gardener and Edington, 1?@2).
Preﬁaﬁérs of rural social studies teachers might

consider the expectations placed upon rural teachers.

9

Massey (19837) has pointed out that rural elementary teachers
work across grade levels while secondary teacbers work ‘
across content areas. Shé said that rural &eachers are
expe&fed to enhance the close relationship between school
de écmmuni£y and to accept the sense of ownership by school
board me@bers and other citizens. Rural teachers, according
to ﬁaésey, may be expected to fill many of the socializing
needs of the community and must be able to cope with

isolat1on,yloneliness, and lack of privacy.

The Standards for the PFreparatidn of Social Stud1e55

Teachers (NCSS, 1984) should he consulted to determine.
how programs might be designed to meet both the needs of

rural comhun:txes and the criteria of the National Councail

- 2 1 ' t .
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+ar the Soc:ial Gtudies. The standards deal with general

educati1on, professional education, and education in history

>

and the social sciences. It seems that each of these
components could be designed with the advancement of both
rural education and social studies education in mind.

Teacher esducators who prepare social studies teachers

can begin to address the needs of those who teach social

studies and citizenship in rural PAmerica by answering the

. following questions:?

1. Is a typical education in spcial studies and
citigenship adequate?

2. What would constifutg a superior social

‘ ‘studies/citizenship program for rural

ﬂmeficans? . N
3. What would be some appropriate designs for

-

rural soccial studies teacher preﬁ%ration

i

programs?
v
!

4. How should teacher educators relate to

«
.

rural teachers, schoals; and communities?
,The,deYe{meent.nf competent citizens who will
di=charge their responsibilities to themselves and to
society is a major aim of education. Social studies

‘mducaton has a vital role t ﬁiay in the realization of that

-
.

.aim. Therefore, it is zncumbenﬁ upon educational leaders to

.

determine the extent to which social studies programs—-—

»
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curriculum materials. and teachers--are accomplishing desired
ends and to improve them when they are found lacking. In . !

this process, the needs of rural Americans should be fully

P -

considered.

-
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